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②　Data�on� the�nativity�of� the�U.S.�population�were� first�collected� in�1850.�That�year,�
there�were�2.2�million�immigrants�in�the�United�States,�representing�nearly�10�percent�
of� the� population.� Between� 1860� and� 1920,� the� immigrant� share� of� the� overall�
population� fluctuated� between� 13� percent� and� nearly� 15� percent,� peaking� at� 14.8�
percent� in� 1890,�mainly� due� to� high� levels� of� immigration� from�Europe.� Restrictive�
immigration�legislation�in�1921�and�1924,�coupled�with�the�Great�Depression�and�World�
War�II,�led�to�a�sharp�drop�in�new�arrivals.�As�a�result,�the�foreign-born�share�steadily�
declined� between� the� 1930s� and� 1970s,� reaching� a� record� low� of� approximately� 5�
percent� in� 1970�（9.6�million;� see�Table� 1）.� Since� 1970,� the� share� and� number� of�
immigrants�have�increased�rapidly,�mainly�as�a�result�of�large-scale�immigration�from�
Latin�America�and�Asia�made�possible�by�the�abolishment�of�national-origin�admission�
quotas� by�Congress� in� 1965.� Since� 1970,� the� number� of�U.S.� immigrants�more� than�
quadrupled,�rising�from�9.6�million�then�to�43.3�million�in�2015.
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According�to�this�passage�and�table,� オ .

ａ　around� 1900,� the� share� of� foreign-born� population�was� slightly�more� than� 20�
percent

ｂ　the�number�of�immigrants�plummeted�in�1921�and�1924�only�because�of�policies�of�
the�U.S.�government

ｃ　when�the�foreign-born�share�was�the�lowest�in�1970,�the�population�of�the�U.S.�was�
about�200�million

ｄ　the�number�of�immigrants�in�2015�is�exactly�four�times�more�than�that�in�1970
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③　In� the�classroom,�oral� tasks�are,� in�general,�more�goal-directed�and�have�a�specific�
structure.�Rose�and�Martin�（2012）�analyze�the�structure�of�a�frequent�classroom�oral�
task�given�by�the�teacher�to�students�and�characterize�it�as�having�a�3-part�structure:�
Focus-Task-Evaluate�（Fig.� 1）.�To� illustrate� this� task� structure,� let� us� look� at� the� 3�
different� classroom�exchanges� in�Fig.� 2.� In� all� of� the� 3� teacher-student� exchanges� in�
Fig.� 2,� the� task� is� for� students� to� propose� answers� to� the� teacher’s� questions.�
Realistically,� only� the� brightest� students�would� attempt� to� answer� the� teacher’s�
questions,�with�the�majority�of� the�students�not�being�prepared�or�scaffolded�by�the�
teacher� to�propose�answers� to� the�question.�They�will� often�offer� incorrect�answers�
that� do� not� get� affirmed� by� the� teacher� or�will� remain� silent,� and� this� kind� of�
experience� is�often� frustrating� for� the�students,� as�Graham�Nuthall�points�out� in�his�
2005� article,�‘The� cultural�myths� and� realities� of� classroom� teaching� and� learning’:�

“The� teacher� is� largely� cut� off� from� information� about�what� individual� students� are�
learning.�They�are� sustained,�however,�by� the�commonly�held�belief� that� if� students�
are�engaged�most�of�the�time�in�appropriate�activities,�some�kind�of� learning�will�be�
taking� place.� Teachers� depend� on� the� responses� of� a� small� number� of� students� as�
indicators�of�what�most�of�the�class�knows�and�understands.”
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Fig 1：Structure of an oral task（From Rose 2013. Slide 15; reproduced by 
permission of Dr.David Rose）

Fig 2：The three-part structure of an oral task : classroom（From Rose 2013. 
Slide 16; reproduced by permission of Dr.David Rose）
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Fig.�1：Structure�of�an�oral�task�（adapting�from�Rose�2013.）
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Fig.�2：The�three-part�structure�of�an�oral�task�:�classroom�（From�Rose�2013.��
Slide�16;�reproduced�by�permission�of�Dr.�David�Rose）
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According�to�this�passage,� カ .

ａ　classroom�oral� tasks�are�often�composed�of� three�parts,�where� the�main� task� is�
followed�by�focus�and�evaluation

ｂ　many� students� answer� the� teacher’s� questions� correctly� in� the� oral� task�
exchanges

ｃ　students�are�often�frustrated�when�their�answers�are�affirmed�by�the�teacher
ｄ　teachers� seem� to� often� rely� on� the� brightest� students�who� can� answer� their�

questions
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第５問

Directions:�You�will� read�a�passage.�Beneath� the�passage,�you�will� see� five� incomplete�
statements� and� four� options,�marked� a� to� d.� Choose� the� best� option� for� ア 〜

オ �on� the�basis�of�what� is�stated�or� implied� in� the�passage.�Then,�mark� it�on�
your�answer�sheet.

　Humans� have� never� been� as� interconnected� as� they� are� now.� Communicating�with�
people�from�different�linguistic�and�cultural�backgrounds�is�now�a�part�of�everyday�life�
for�many� people� around� the�world.� In� Japan,� too,� opportunities� for� intercultural�
communication—through�English,�Japanese,�and�other�languages—are�clearly�increasing.�
Against� this� background,� intercultural� competence� is� now� seen� as� one� of� the�most�
important� attributes� for� success� in� this� globalized�world.� Intercultural� competence� is�
much�more�than�simply�being�able�to�speak�a� foreign� language—it� is�a�combination�of�
knowledge,�skills,�and�attitudes.�
　The� knowledge� dimension� of� intercultural� competence� includes� knowledge� not� only�
about� other� cultures,� but� one’s� own� culture� as�well.�What� aspects� of� knowledge� are�
needed?�Very� generally,� individuals� need� the� knowledge� to� recognize� typical� social�
behaviors� of� other� cultures� and� the�meanings� that� these� behaviors� have�within� local�
contexts.�This�will�usually�mean�behaviors�connected�to�eating,�communicating,�dressing,�
as�well� as� cultural� events� and� traditions.� It� is� important� to� gradually� understand� the�
norms� for� behavior� and� how� these� depend� on� age,� gender,� background,� and� other�
features� of� sociocultural� context.� It� is� also� important� to� recognize� the� values� that�
underlie� these� norms.�Although�we� tend� to� think� that�we�know�our� own� culture,� this�
knowledge� is� often� limited.�A�major� part� of� developing� intercultural� competence� is�
re-evaluating�and�expanding�knowledge�of�one’s�own�culture.�This�applies�at�the�level�of�
national�culture,�as�well�as�regional�culture,�and�any�other�relevant�domains.�
　The�skills�dimension�of�intercultural�competence�contains�four�main�interrelated�skills:�
communicating,�noticing,�reflecting,�and�comparing.�The�first�one,�communicating,�seems�
obvious,�but�is�it?�Communicating�effectively�does�not�necessarily�mean�accommodating�
to�others�completely.�It�means�expressing�oneself�in�a�comfortable�way�while�considering�
the�context�and�cultural�backgrounds�of�other�conversational�participants.�Effective�and�
appropriate�communication�is�always�negotiated�within�the�interaction.�This�means�that�
we�need�skills�to�notice�tendencies�in�the�communication,�such�as�directness,�indirectness�
or�approaches�to�speech�acts,�and�then�reflect�on�what�these�mean.�We�also�need�to�be�
able� to� observe� and� notice� the�mood�when�we� are� communicating,� including� how�we�
ourselves�emotionally�react� to� things�which�are�said�and�done.� In�addition� to� this,� it� is�
important� to� be� able� to� compare�what� one� observes�during� communication�with�what�
one� already� knows� about� other� cultures.� This� includes� considering�whether� one’s�
stereotypes� are� accurate� or� not.� In� this�way,� the� processes� of� noticing,� reflecting,� and�
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comparing� become� linked� to� promote� harmonious� communication� and� further�
development�of�intercultural�competence.
　The� attitudes� dimension� of� intercultural� competence� is� complex.� It�mainly� includes�
interrelated� attributes� such� as� tolerance,� open-mindedness,� and�willingness� to� suspend�
judgment.�Tolerance�means�not�getting�easily�frustrated�when�another�person’s�behavior�
or� communication� style� is� different� to� one’s� expectations.�Open-mindedness�means� the�
capacity� to� see� value� in� new� things.�Willingness� to� suspend� judgment�means� that� one�
does� not� simply� label� foreign� cultural� behaviors� as�“strange”� or�“rude”,� but� instead�
consciously�attempts�to�understand�the�behavior�from�the�perspective�of�an�insider.�This�
is�sometimes�called�cultural�relativism.�However,�this�does�not�mean�that�we�will�never�
reject� foreign�（or�native）�cultural� habits� in� the� end.� It� simply�means� that�we�need� to�
make�an�effort�to�gather�information�and�see�things�from�an�insider’s�perspective�before�
making�a�judgment.�
　In� the� current�world,�much� intercultural� communication� involves�multilingual�
individuals�who� come� from� a�wide� variety� of� linguistic� and� cultural� backgrounds.�
Realistically,� it� is� impossible� to� know� about� the� cultures� of� all� the� people�we�will�
communicate�with.�Actually,� this� is� not� necessary.�As� described� above,� intercultural�
competence�is�largely�about�the�ability�to�gather�cultural�knowledge�during�the�process�
of� communicating� by� carefully� observing� and� noticing� patterns,� reflecting� on�what� is�
noticed,�and�comparing�it�with�existing�knowledge.�Importantly,�it�also�means�being�able�
to� explain� to� others� about� one’s� own� culture.�Although� some� people� feel� pressure� to�
present� their� national� culture� in� a� stereotypical�way,� this� is� not� really� necessary.� For�
instance,�a�Japanese�person�might�feel�pressure�to�present�Japanese�culture�in�terms�of�
well-known�cultural� forms�such�as�kabuki,�manga,� or�karaoke.� If�you�personally� identify�
with�these�aspects�of�Japanese�culture,�that�is�fine.�However,�if�you�don’t,�it�is�better�to�
explain�what� Japanese� culture�means� to� you—both� the� good� parts� and� the� bad� parts.�
Criticism�of�aspects�of�one’s�own�and�other�cultures�and�societies� is�an� important�and�
healthy�part�of�intercultural�communication.�
　Intercultural�competence�is�a�necessary�base�for�effectively�building�relationships�with�
individuals�from�other�cultures,�but�this�does�not�necessarily�mean�conforming�to�other�
cultures.�Each�individual�has�to�decide�whether�or�not�（and�to�what�extent）�they�take�on�
aspects� of� foreign� cultural� behavior� and�ways� of� thinking.�What� is� fundamentally�
important,�both�now�and�into�the�future,�is�the�ability�to�engage�with�different�ways�of�
thinking� and� broaden� one’s�worldview�while� developing� a� respect� for� diversity� and�
communicating�cooperatively�and�meaningfully�with�others.
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（1）According�to�the�passage,� ア .

ａ　knowledge�is�the�most�significant�dimension�of�intercultural�competence
ｂ　it�will�not�take�a�long�time�to�grasp�cultural�values�and�norms�if�people�carefully�

observe�them
ｃ　everyone�possesses�a�wide�range�of�cultural�knowledge�at�least�of�his�or�her�own�

culture
ｄ　an�interculturally�competent�person�can�critically�examine�one’s�own�culture�and�

existing�knowledge�of�it

（2）According� to� the� passage,� competent� intercultural� communicators� are� able� to�
イ .

ａ　examine�the�validity�of�cultural�stereotypes�that�they�hold
ｂ　identify�the�atmosphere�without�carefully�examining�interactions
ｃ　recognize�the�complexity�of�direct�communication�styles
ｄ　negotiate�with�different�cultures�by�fully�adapting�to�others

（3）If�you�agreed�with�cultural�relativism,�you�would� ウ .

ａ　recognize�culturally�different�behaviors�as�strange�and�rude
ｂ　be� so� open-minded� that� you� could� successfully� escape� from�making� prior�

judgments
ｃ　always�accept�cultural�habits�that�are�different�from�yours
ｄ　try�to�comprehend�cultural�values�and�habits�from�the�viewpoints�of�local�people

（4）In� the� passage,� the� author� refers� to� kabuki,�manga,� and� karaoke� in� order� to�
エ .

ａ　argue�that�these�are�three�kinds�of�Japanese�culture�that�the�Japanese�people�can�
be�proud�of

ｂ　show�that�some�people�probably�feel�obliged�to�know�them�simply�because�they�
are�Japanese

ｃ　articulate� that� they�are� typical� aspects� of� Japanese�culture� that� only�have�good��
points

ｄ　criticize�some�of�the�Japanese�cultures�that�are�negatively�evaluated�and�viewed�
as�important
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（5）The�most�appropriate�title�for�this�passage�would�be� オ .

ａ　“To�Be�a�Culturally�Sensitive�Speaker�of�English”
ｂ　“Current�Theories�and�Research�on�Intercultural�Competence”
ｃ　“Intercultural�Competence�for�the�Survival�in�the�Globalized�World”
ｄ　“Inevitable�Attitudes�to�Be�an�Interculturally�Competent�Communicator”




